
Examples of materials to help ensure your setting is 
sensitive and respectful to all people include:
w Books, pictures and materials accurately depict-

ing men, women, and children of different fam-
ily structures, races, cultures, ages, abilities, and 
occupations living their daily lives and solving 
problems (avoid any books that contain stereotyp-
ing roles and pictures)

w Puzzles, pictures, and toys representing various 
cultures and non-traditional male and female 
occupations

w Music from various cultures
w Pictures representing a diversity of cultures and 

gender roles. Pictures will mean more to children 
if you discuss them before putting them up

w Dramatic play materials encouraging a variety of 
gender play and role playing of persons in other 
cultures and with differing abilities

w Male and female dolls representing a diversity of 
races, cultures, and abilities

w Opportunities for children to experience a variety 
of languages in spoken, song, or written form, 
including Braille and sign language

w Foods of different cultures for snack, lunch, and 
special celebrations

w Activities to promote understanding, well-being 
and acceptance of others, and

w Activities to respect cultural and linguistic 
diversity. 

Inclusion
Your program should be designed to be inclusive 
of all children, including children with identified 
disabilities and special learning and developmental 
needs. The Americans with Disabilities Act (ADA), 
effective 1 9 9 2 , states that people with disabilities, 
including physical, mental, and/or medical impair-
ments, are entitled to equal rights in public accom-
modations, including early childhood programs. 
Necessary modifications will vary depending upon 
the type and number of children with differing 
needs and abilities who are served by your program. 
The inclusion of children with disabilities or special 

learning and developmental needs may necessitate 
lower staff-child ratios, specialized staff training, and 
special environmental arrangement and equipment. 
Staff should be familiar with available community 
resources and refer families for additional help  
when needed.

WAC 1 7 0 -2 9 5 -2 0 4 0   
What behavior management and 
guidance practices must I have 
in place?

You  mu st:
n Develop and implement written beh avior manag e-

ment and g u idance practices for th e center.
n Gu ide th e ch ild ’s beh avior based  u pon an u nder-

standing  of th e ind ivid u al ch ild ’s needs and stag e of 
development.

n Promote th e ch ild ’s developmentally appropriate so-
cial beh avior, self-control, and respect for th e rig h ts 
of oth ers.

n Ensu re beh avior manag ement and g u idance 
practices th at are fair, reasonable, consistent, and 
related  to th e ch ild ’s beh avior.

n Prevent and proh ibit any person on th e premises 
from u sing  cru el, u nu su al, h azardou s, frig h tening , 
or h u miliating  d iscipline, inclu d ing  bu t not limited  
to:
n Corporal pu nish ment inclu d ing  biting , jerking , 

sh aking , spanking , slapping , h itting , striking , 
kicking , pinch ing , fl icking  or any oth er means 
of infl icting  ph ysical pain or cau sing  bodily 
h arm to th e ch ild

n Verbal abu se su ch  as yelling , sh ou ting , name 
calling , sh aming , making  derog atory remarks 
abou t a ch ild  or th e ch ild ’s family, or u sing  lan-
g u ag e th at th reatens, h u miliates or frig h tens a 
ch ild

n Th e u se of ph ysical restraint meth od inju riou s 
to th e ch ild , locked time-ou t room, or closet 
for d isciplinary pu rposes

n Th e u sing  or with h old ing  of food or liqu ids as 
pu nish ment.

WAC
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n In emerg ency situ ations, a staff person may u se 
limited  ph ysical restraint wh en:
n Protecting  a person on th e premises from seri-

ou s inju ry
n Obtaining  possession of a weapon or oth er 

dang erou s object, or
n Protecting  property from seriou s damag e.

n Staff wh o u se limited  restraint mu st complete  
an incident report. A copy of th e incident report 
mu st be:
n Placed  in th e ch ild ’s ind ivid u al record  and
n Given to th e parent.

Guidance
Children are not born with inner self-controls. They 
learn behaviors through observing the people in 
their lives. But they need to learn to manage their 
feelings and emotions in socially acceptable ways. 
Child care providers are important role models for 
young children and are in a position to help them 
acquire self-regulation skills.
Guidance is teaching a child what TO DO instead of 
focusing on what not to do. Because children learn 
from their everyday experiences it is important that 
you respond to their behavior in respectful, develop-
mentally appropriate and emotionally safe ways.

Developmentally Appropriate Guidance
Children go through stages of growth in certain 
sequences. Understanding these sequences is helpful 
in guiding children’s behavior because it helps the 
caregiver to know what might be expected in each 
developmental stage. When developing appropriate 
guidance and discipline methods and strategies you 
should ask yourself:
w Is the guidance method appropriate for a child 

this age?
w Is the guidance method appropriate for this spe-

cific child?

Anything a child does is “behavior” and all behaviors 
of children are purposeful and happen for a reason. 
However, sometimes children behave in ways that 

are destructive, inappropriate, or otherwise unac-
ceptable. Caregivers need to respond to these behav-
iors positively and respectfully.

Understanding and Supporting Misbehavior
Children often misbehave when something is both-
ering them. First, check if children are misbehaving 
because they:
w Do not feel well or they are hungry, sick or tired
w Lack knowledge or experience (they may need to 

learn how to act in social situations)
w Are feeling stressed (is there a new baby in the 

house, did they just move, was there a death in the 
family, are the parents arguing?)

w Feel discouraged (often children misbehave to get 
our attention), or

w Feel rejected (everyone wants to be loved and 
accepted).

In order to thrive, all children need to be shown 
respect for their feelings and accepted for who  
they are.
Further reasons for misbehavior can be broken 
down into four basic categories. If you understand 
these goals of misbehavior you can sometimes 
change your reaction to the behavior and in many 
cases can change the behavior of the child. The goals 
of the misbehavior are subconscious to the child. 
The child is not deliberately acting in negative ways. 
The child is using unsuccessful methods of filling 
unmet needs. Following are four common needs 
behind misbehavior.

w Attention 
 Attention-getting is the most common type of 

misbehavior. The child may be feeling left out 
or ignored, and the goal is to get attention from 
the caregiver. A good example of this is the child 
who constantly interrupts and wants to talk to 
you while you are talking with someone else. 
Caregivers can identify attention-getting behavior 
by their own initial emotional response. Usu-
ally the caregiver feels irritated or annoyed. The 
best strategy is to ignore the misbehavior and to 

WAC
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School-Age (5  to 1 2 -year-olds) tend to:
w Master skills
w Be more strongly influenced by their peers than 

by adults
w Take interest in their appearance and what other 

people think of them (they embarrass easily and 
are slow to admit that they don’t know some-
thing), and

w Prefer to spend most of their time with children 
the same gender as themselves (often they express 
dislike for the opposite sex).

A Few More Words About Toddlers
Sometimes toddlers need special understanding in 
order to meet their needs. Below are some addition-
al insights into the world of toddlers.
w Toddlers do not have the ability to see things from 

another person’s point of view. They may think 
that the world revolves around them. With a little 
time and experience they will grow out of this. 
Sometimes they may hurt others but do not un-
derstand that they caused the hurt. You will need 
to help them to understand the results of their 
actions. “Hitting hurts. That hurt Kim-Long when 
you hit her. She is crying. Use your gentle touch-
es.” Or, “Miguel had the ball first. It made him sad 
when you took it from him. See, he is crying. Let’s 
give the ball back to Miguel and you can play with 
this one.” 

w Toddlers have short memories and need lots of 
reminders. Even when told, “No,” they may forget 
the rule just a short time later. You can kindly 
and gently restate the rule as you guide them to 
another activity.

w Toddlers have good intentions but poorly devel-
oped motor skills. Perhaps a tight squeeze may 
have been meant to be a hug from a toddler. 
Again, they need to be reminded and shown how 
to use gentle touches. Sometimes spilled milk is 
an attempt at independence without the ability to 
do it themselves. You should encourage the inten-
tion while showing the child a more secure way of 
holding the cup.  

Tips for Helping Toddlers
Ask yourself these questions:
w Are my expectations for toddlers appropriate or 

are they too high? 
w Are they experiencing consistency and routine 

throughout each day? Do my daily schedule and 
routines provide them a sense of security by 
knowing what will come next?

w Is the environment structured so that they can 
freely move about and explore? Are there any 
“hands off” areas that need to be modified for 
their safety and exploration?

w What is the noise level? Is it too loud? Can it be 
modified?

w Are my expectations for them to sit or be still for 
periods of time appropriate? Toddlers need to 
move, wiggle, and explore. A good time for shar-
ing a story, song, or fingerplay with young chil-
dren is during meal times, when they are sitting 
and you already have their attention.

w Are there plenty of toys and materials available, 
many of them duplicates, so that they do not have 
to share more than is developmentally appropriate 
for their age?

w Do you have enough teachers in your toddler 
room to meet the individual needs of the chil-
dren? This age often needs lower staff-to-child 
ratios for their developmental needs. This is es-
pecially true during diaper changing times, eating 
times, and putting them to sleep at naptime.

Creating the environment
Much of behavior management and guidance hap-
pens behind the scenes. It is what the caregiver does 
before the children arrive to create an environment 
that promotes positive behavior. What is placed in an 
area and how it is arranged often determine the atmo-
sphere for promoting social, emotional, intellectual, 
and physical growth. It also determines the behaviors, 
positive and negative, that happen in that space.  
The following checklist can help you create an envi-
ronment that promotes children’s positive behavior 
in your center.
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Modify the environment throughout the day to meet 
the emerging needs of children in your care. You can 
add props to the dramatic play or playground areas 
to promote social interaction or broaden play that is 
already in progress. If the children are too rough or 
noisy in a given area, you can rearrange the area to 
limit the number of children or another activity can 
be introduced into that area. Modifying the environ-
ment is the first step to help children behave ap-
propriately. Other considerations to help you guide 
children’s behavior are listed below.

w Daily Schedules and Routines
 Children know what to expect when familiar rou-

tines are in place for them. They can predict what 
is going to happen and are able to move smoothly 
from one activity to the next throughout the day.

w Organization of Space
 It is important to have clearly defined activity 

areas. When things are organized and placed near 
the area of use, children are able to get materials 
and supplies by themselves, use them in the ap-
propriate areas, and put them away.

w Activities and Materials
 Plenty of materials should be available for chil-

dren to investigate, explore, and use. A good rule 
of thumb is that there should be about 5 0 % more 
materials and play spaces than children in order to 
provide freedom of choice and suitable alternative 
activities.  

w Self Help
 Chairs, tables, sinks, toilets, eating materials, etc. 

should be child-size so that children can use  
them independently.  
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Th e classroom h as a variety of learning  and activity centers to encou rag e ch oice and independence. 

Ag e-appropriate materials and toys are displayed on low, open sh elves allowing  ch ildren to g et th e toys and pu t 
th em away by th emselves.

Th ere are enou g h  materials and toys available so th at ch ildren can ch oose wh at th ey want to play with  and h ave 
th e ability to play with  th em for long  periods of time. Th is will decrease ch ildren’s fi g h ting  over toys.

Learning  and activity centers are set u p for several ch ildren (u p to 4  or 5 ) to play tog eth er. Th is allows th em to 
cooperate, sh are, and problem solve tog eth er. 

A larg e space for wh ole g rou p activities is provided to allow for g rou p activities, d iscu ssion, and problem solving .

Th ere are small, qu iet, private areas (with in fu ll adu lt su pervision) so th at ch ildren can be alone or play with  ju st 
one or two oth er ch ildren.

Th e room is u ncrowded and h as space for ch ildren to work and play at th e tables and on th e fl oor. Cong estion is 
avoided and ch ildren can move abou t and explore.

Centers and activity areas are well defi ned and placed so activities are not interru pted. Ch ildren know wh at to 
do in each  area. Toys and equ ipment g enerally remain in th eir desig nated areas.

Low dividers are u sed to separate areas so th at careg ivers can easily observe th e ch ildren and su pervise th eir 
activities.

Individu al cu bbies are available so th at ch ildren can be responsible for th eir own belong ing s.

Placement of fu rnitu re discou rag es rou g h  play or ru nning .



Positive guidance

Positive guidance builds upon the behind-the-scenes 
work of creating and modifying the environment to 
influence children’s behavior. The following are some 
guidance techniques that will be useful to you as you 
work with the children in your care. 

Limit Setting
Limit or rule setting gives children safe boundar-
ies in which to work and play. Limits and rules help 
prevent children from hurting themselves or others, 
and help prevent destruction of property. Limits and 
rules need to be age-appropriate and allow children 
more responsibility and freedom as they grow  
and mature. 
Limits should to be few in number, firm yet flex-
ible, and maintained with consistency. Children feel 
safer and are able to experience a greater sense of 
independence and competency when they know 
what the limits are. Staff should discuss with chil-
dren the reasons for the rules. They should involve 
the children in the process of deciding what rules 
are necessary for the group.  Children will be more 
cooperative when they realize staff do not make up 
rules and change them whenever they want to. Rules 
can be as simple as:
w We keep ourselves safe
w We keep each other safe, and
w We keep our things safe (Adams & Baronberg, 

2 0 0 5 ). 

State the Positive
Positive guidance focuses on the positive or desired 
behavior. Staff should tell children what TO do 
instead of what NOT to do.  Words like stop, no, 
and don’t are good for an emergency, but do not 
give children the necessary information they need to 
make good choices. Examples of stating the positive 
are:
Say: “Please walk.” 
Rather than: “Stop.”

Say: “You need to eat your food to keep your body 
healthy.” 
Rather than: “Don’t play with your food.”
Say: “Play dough stays on the table.” 
Rather than: “Don’t play with that over there.”
Say: “We take turns talking at circle time.” 
Rather than: “Be quiet.”

Validate Children’s Feelings
When you give words to what a child is feeling, they 
feel understood and are able to let go of the strong 
emotion.
w “I know it is hard to wait for a turn, but it is Maya’s 

turn now. Your turn is next.”
w “You must have been very upset. Use your words 

to tell Jerome, not your fists.”

State the Rules and Give Reasons for  
the Limits
Children are more cooperative when they under-
stand the reason behind a rule. Often, they will 
repeat the positive behavior in the future because of 
this understanding.
w “Use a quiet voice in the hall, Ana, so you don’t 

wake up the babies.”
w “Cameron, please hang your coat up so that it 

won’t get walked on or lost.”

Model the Behavior You Want from  
the Children
Children learn by watching others. Show them what 
to do along with giving an explanation.
w “We wash our hands like this and then we dry 

them and put the paper towel here in the garbage 
can.”

w “I don’t know if I like this vegetable or not. I will 
put a little bit on my plate and try it. Then if I like 
it I can have more.”

w “Oops, I forgot to throw my gum out when I en-
tered the room this morning. I’d better do it now.”
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Reinforce Appropriate Behavior
Behaviors that are followed by positive reinforce-
ment are likely to be strengthened and repeated. Ap-
propriate ways to reinforce behavior include a smile, 
a wink, a pat on the back, a hug, praise, or a special 
activity as a reward for the desired behavior.

Ignore Inappropriate Behavior
Sometimes children receive more attention from 
adults for misbehavior than for good behavior.  Your 
job is to catch the child being good and use positive 
attention to reinforce the desired behavior. While 
you cannot ignore unsafe or hurtful actions, you 
can ignore those that are annoying and can be safely 
overlooked. By ignoring these behaviors and reward-
ing the positive behaviors, children will eventually 
continue to repeat positive behaviors and the annoy-
ing ones will disappear.

Give Choices
When children are given choices they are more likely 
to cooperate. Offering choices also promotes inde-
pendence and gives the children some control over 
their own behavior.
w “I can see that you are not through playing yet, 

Sadie. Would you like to put that over here and 
finish it after lunch, or would you like two more 
minutes before washing up and coming to the 
lunch table?”

w “Mikhail has the red marker now. Would you like 
the green one or the blue one to use until he is 
finished with his?”

Sometimes children refuse to choose among the 
options available to them and you need to make 
the choice for them. Spending a lot of time with a 
child who refuses to cooperate focuses attention on 
negative behaviors. Some examples of how to bring a 
situation rapidly to a close are:
w “It looks like you can’t decide whether you’re go-

ing to put your shoes on or not. Why don’t you sit 
here and I will help you this time?”

w “Can you decide which books you’re going to 
look at all by yourself or should I help you? (No 
response.) Would you like this book or this one? 
(No response.) I see you’ll need some help this 
time. Take this book to your table.”

Once children get used to choices, they usually want 
to make their own choices without protest. Remem-
ber to give only choices that you are comfortable 
allowing children to make. They can then choose 
which option they prefer.

Redirect
Give children alternatives to their current behavior 
and help them to make appropriate choices.  
w “James is sitting there. You need to pick another 

place to sit.” 
w “Michi, you have so much energy, but running is 

for outside. No one is at the water table right now; 
let’s play over there.” 

w “I’m sorry there is no more room at the art table 
right now. You need to pick something else to do 
until there is a place for you.” 

I Messages
Using I messages is a common tool used to tell oth-
ers how you think or feel without laying blame on 
them. Most commonly I messages use the following 
format: “When…., I feel… because…”  The when 
portion must state specifically what the upsetting 
behavior is without blaming the child. The I feel 
portion lets the child know your feelings about the 
behavior or the result of the behavior on you. The 
because portion states the effect of the behavior on 
you. They do not have to be used in the same order 
or wording. Here are some examples:
w “When you stand on the chair I am afraid because 

you will fall and get hurt.”
w “When it is noisy during circle time I am frustrat-

ed because I can’t talk loud enough for everyone 
to hear.”

w When you fill the glass too full I worry that it will 
spill.”
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I messages are a respectful way of telling children 
what the problem is and allows them to come up 
with solutions to the problems. It allows them to 
self-regulate their behavior and to make better 
choices. When consistently modeled, the children 
eventually will be able to use I messages themselves.

Using Consequences
Consequences come about as a natural result of 
the child’s behavior. Consequences must be related, 
respectful, reasonable, and based on appropriate 
expectations for that child. The following are some 
examples of applying appropriate consequences to 
children’s actions:
Say: “Yes, I know how much you enjoy your art 
time. I’m sorry you’re missing it. You decided to 
scatter these toys all over the room and it takes a 
long time to get them all back where they belong.”
Rather than: “You threw the toys, now you need to 
sit in time-out.” 
Say: “I see you two are having difficulty deciding 
who can use the computer first. When you have 
both agreed on a solution let me know and I will 
turn it on for you.”
Rather than: “Neither of you can use the computer 
today because you were fighting over it.”
Appropriate consequences are not to be used as 
punishment. They are to help children experience 
the results of their behavior, so that they may make 
better choices in the future.

Physical Touch
There is a range of physical touch that can be used 
to help guide a child throughout the day. Sometimes 
a hug or a pat on the back or shoulder is all a child 
needs in order to feel safe and secure. Infants need 
holding, cuddling, and rocking to calm and soothe 
them. Many children like to be rocked or to have 
their backs rubbed during rest time. This kind of hu-
man touch conveys nurturing and support.
Touch can be used, when necessary, to protect a 
child or others from danger. Examples are: 

w Putting your hand on a child’s arm to suggest 
slowing down

w Asking a child to hold your hand during a transi-
tion or when moving from one area of the build-
ing to another, and 

w Placing your hand on a child’s shoulder can be 
used as an intervention to keep the child from hit-
ting someone or throwing something.

Tantrums
Individual children cope with stress in a variety of 
ways. In some cases, children may lose control of 
their bodies for a short period of time. In young 
children, this can result in what is commonly called 
a temper tantrum. It is the job of the caregiver to 
understand what the child needs and to help the 
child regain self-control. Some children will come up 
and nestle into your arms. Your calmness will help 
them to regulate their own bodies. Other children 
do not want to be touched. They may not even want 
you to talk to them. At these times you should sit 
by the child and use your body to separate the child 
from the rest of the group. It is important for you to 
remain calm. Explain to the other children that the 
child is having a hard time and that you need to stay 
close to help him/her. Then, redirect the other chil-
dren back to their play. Tell the child you are with, “I 
know you are feeling really angry right now. When 
you are calm you can tell me about it if you like.”

Sometimes a hug  
or a pat on the  
back or shoulder  
is all a child needs  
in order to feel  
safe and secure.
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Behavior management and 
guidance policy

The purpose of discipline is to help children learn 
basic human values and problem solving skills, and 
to take responsibility for their own actions. Tell-
ing parents you will not spank their child is the 
easy part. Your staff needs clear guidelines on your 
center’s discipline policy and training in positive 
discipline techniques. Orient your staff thoroughly. 
Give new staff members a chance to see how more 
experienced caregivers talk to the children and 
handle problems. You can:
w Have your program supervisor provide trainings 

in active listening, helping children problem-
solve, and using positive communication  
with children

w Arrange for outside speakers and trainers on  
this topic

w Give staff useful materials to read (such as this 
guidebook), and 

w Encourage staff to take classes and attend  
workshops and conferences. Probably no area  
of training will have a greater impact on the tone 
and quality of your program than training in  
positive guidance.

The director and program supervisor should observe 
all staff regularly to make sure communication and 
problem solving are positive and non-threatening. 
Offer suggestions and model appropriate guidance 
techniques when you think it is necessary. 
Tell your staff who to go to for assistance if a disci-
pline problem is beyond their control. For instance, 
you probably want to tell your aides to get the lead 
caregiver if they are having trouble helping a child to 
cooperate. Lead caregivers, in turn, should be able to 
call upon either the program supervisor or the direc-
tor. Professional help should be sought for behavior 
problems you do not know how to handle.
Sometimes just handing over a problem to some-
one else helps to solves the problem. The other staff 
person is not necessarily more competent than you. 

Sometimes children are ready to cooperate but don’t 
feel they can give in to you without losing face. Tell 
staff not to take it personally. They may have an op-
portunity to help another staff person with a prob-
lem at another time.
If staff need help handling a problem, it is best to 
have the director come to the room to help, not  
send children to the director. Remember to model, 
model, model!
You are required by licensing to have a written 
behavior management and guidance policy.  The ex-
ample on the following page can be used as a model 
for creating your center’s behavior management and 
guidance policy.

Making a Plan
When a child’s behavior continues to need attention 
it is important that you work with other staff and 
family members to establish a plan to help the child. 
On the next page a Behavior Guidance Work Sheet 
is provided to help with this process.

When a child’s behavior continues 
to need attention it is important 
that you work with other staff and 
family members to establish a plan 
to help the child.

Section 3 Program
8 1



Sample Behavior Management and Guidance Policy

This child care center uses indirect guidance techniques:

• We g ive advance notice: “You  h ave fi ve more minu tes to play before it’s time to clean u p.”

• We g ive ch oices: “You  may paint with  th e oth er ch ildren or you  may read a book in th e qu iet corner.”

• We h ave a reg u lar rou tine: “We always wash  ou r h ands before lu nch . After lu nch  is story time.”

• We avoid nag g ing : We tell th e ch ild  wh at we expect ju st once, follow it by asking  if th e ch ild  remembers 
wh at we asked, and th en offer to h elp th e ch ild  do wh at was asked.

• We are consistent: We do th ing s th e same way each  day so th e ch ildren know wh at to expect and learn 
to tru st and feel safe in th eir environment.

We also use direct guidance techniques:

• We u se positive statements: “We u se walking  feet indoors” rath er th an “Don’t ru n!” or “Use you r 
words to tell u s you ’re ang ry” rath er th an “Don’t h it!”

• We g et th e ch ild ’s attention by crou ch ing  down to h is/h er level, making  eye contact, speaking  qu ietly 
and asking  th e ch ild  to repeat th e d irections.

• We try very h ard to be fair. We examine ou r expectations to make su re th ey are ag e appropriate, and 
we don’t make ru les ju st becau se an activity is too noisy or messy.

• We avoid arg u ments by following  th rou g h  with  solu tions th at address th e problem, bu t also offer th e 
ch ild  a way to exit g racefu lly from th e problem: “You  can ch oose a qu iet place to calm down or I can 
ch oose one for you .”

If a ch ild  is u nable to demonstrate self-controlling  beh avior, a brief time ou t resu lts for th e ch ild  to reg ain 
control. Time ou t occu rs only wh en oth er measu res fail, and is u sed as an opportu nity for th e ch ild  to reg ain 
self-control, not as a pu nish ment.

By law, and by prog ram ph ilosoph y and policy, th e following  forms of d iscipline are forbidden: h itting , 
spanking , sh aking , scold ing , sh aming , isolating , labeling  (“bad,” “nau g h ty,” etc.), or any oth er neg ative 
reaction to th e ch ild ’s beh avior. All forms of corporal (ph ysical) pu nish ment are strictly forbidden.

Some neg ative beh avior is best ig nored, since its g oal is often to g et attention. Th is tech niqu e can be u sed  
for some of th e annoying  th ing s ch ildren do, bu t wou ld not be u sed with  u nsafe or h u rtfu l beh avior.

If a ch ild  is u nable to g ain control and requ ires more individu al attention th an can be g iven with in ch ild-to-
staff ratios, we may need to contact a parent. A ch ild  requ iring  one-to-one attention may h ave to leave th e 
center temporarily for safety’s sake. Repeated u ncontrollable beh avior can lead to d iscontinu ation of ch ild  
care services.
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Behavior Guidance Work sheet

Child’s Name: _____________________________________________  Date of Birth: __________________

Today’s Date: _____________________________ 

Child’s strengths (what the child does well):

Describe the problem (specific behaviors):

What is the desired behavior for the child?

Changes to the environment to modify the behavior:
1
2 .
3 .

Positive communication to reinforce good behavior (praise, smile, special activity, time with the  
caregiver, etc.)
1 .
2 .
3 .

Communication to acknowledge the child’s feelings:
1 .
2 .
3 .

Appropriate choices the child could be given:
1 .
2 .
3 .

Appropriate Consequences:
1 .
2 .

Plan of Action:

Caregivers will:

Parents will:

Start date of Plan: ______________________ Evaluation Date: ________________

Other things to try: _________________________________________________________________________
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